: example lesson plans using
Big Ideas for RE

tinyurl.com/bigideasforre

tinyurl.com/bipractice

What are ‘
⚫
⚫
⚫
⚫

⚫

’?

Technical term originating with Jay McTighe & Grant
Wiggins in the US 2005
Adapted by Wynne Harlen for English Science
Curriculum 2010
Barbara Wintersgill inspired to apply to RE
2016 in a remote farm on Dartmoor…
When today's students leave school, what issues and
debates relating to religion and spirituality are they
most likely to encounter during their lives?

Might Big Ideas help with RE problems?
⚫
⚫
⚫
⚫
⚫
⚫
⚫

Students seeing the point, purpose and relevance
given changing religious landscape
Gap between school RE and ‘real’ religions as
experienced in today’s world
Avoiding content overload
Random collection of disconnected information cf.
Science
Breadth versus depth (Tim Oates & David Ford)
Sequencing and progression
Assessment post-levels

What are Big Ideas ?
1. criteria for the selection and prioritising of subject knowledge
in the curriculum
2. transferable to events outside the classroom
3. memorable
4. capable of differentiation so that they may become the basis of
progression
5. have long term relevance
6. make sense of what might otherwise be confusing
information/experiences and isolated facts
7. act as lenses which, when used to ‘view’ content, help to clarify
it
8. taken together, express the core or central concerns of the
subject.
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The Six Big Ideas
1. Continuity, Change and Diversity
2. Words and Beyond
3. A Good Life
4. Making Sense of Life’s Experiences
5. Influence and Power
6. The Big Picture
(See Book 2 for full narratives)

RE-Live examples
Four examples (and four more to follow) now published at:
www.awarenessmysteryvalue.org/2021/c07-exemplars-re-live/

The Big Ideas ‘RE-Live’ Difference - 1
KS2 example: An old scheme on inspirational figures in
religions has been developed in a 5 lesson unit for Years
3&4 and 5 lesson unit for Years 5&6 so that:
⚫

there are better
: linking pupils’ Covid-19 lockdown
concerns with Muslim, Christian and Sikh
experiences of festivals in the last year and the
ways in which communities responded to help
people in inspirational ways.

The Big Ideas ‘RE-Live’ Difference - 2
⚫

there is better
⚫ moving from local to global contexts, e.g.
Local Eid celebrations to international Hajj;
⚫ understanding diversity and increasing level
of detail, e.g. using examples from Humanism
& Judaism;
⚫ wider range of interpretations, e.g. in linking
inspirational behaviour to specific moral
teachings in current situations;
⚫ controversial ideas, e.g. the value of personal
faith in challenging times.

The Big Ideas ‘RE-Live’ Difference - 3
⚫

there is
original unit covered information on Moses, Jesus,
Sister Frances Dominica and a local Christian
minister, Guru Nanak, Gandhi and Archbishops
Desmond Tutu and Trevor Huddleston, as well as
Badger’s Parting Gifts. (Plenty of breadth but not
so much depth!)
⚫ new focus on knowledge and understanding of
how particular religions/worldviews provide
guidance for their followers on how to live a good
life. (Still plenty of ‘content’ – but ‘in-depth’.)
⚫

Local Advisory Networks?
Focus of this part of the larger project is to examine a
locally agreed syllabus, with a view to considering
implications of the National Entitlement (NE) for:
1. Syllabus structure
2. Pedagogy and
3. Schemes of Learning.
Alongside this, the Big Ideas for RE materials are being
considered as a possible model for delivering the NE.
A report will be produced indicating possible
implications for curriculum review in other local
authorities.

1. Syllabus Structure
A working party of teachers and SACRE members is
looking at how the NE might affect:
⚫ Legal requirements, including the right to withdraw
⚫ Organisational principles
⚫ Curriculum time for RE
⚫ Skills and other ‘essentials for learning and life’
⚫ Programmes of study for each age-group / key stage
⚫ Standards for assessment / learning outcomes.

2. Pedagogy
The NE says that pupils must be taught, “the different ways
in which religion and worldviews can be understood,
interpreted and studied, including through a wide range of
academic disciplines and through direct encounter and
discussion with individuals and communities who hold
these worldviews.”
How might this impact upon:
⚫ pedagogy/pedagogies to be applied
⚫ spiritual, moral, social and cultural development
⚫ teaching about non-religious philosophies of life
⚫ inclusion
⚫ resources, including religion / worldview adherents?

3. Schemes of Learning
The NE says that, “Programmes of study must reflect
the complex, diverse and plural nature of worldviews.
They may draw from a range of religious, philosophical,
spiritual and other approaches to life including
different traditions within Christianity, Buddhism,
Hinduism, Islam, Judaism and Sikhism, non-religious
worldviews and concepts including Humanism,
secularism, atheism and agnosticism, and other
relevant worldviews within and beyond the traditions
listed above, including worldviews of local significance
where appropriate.”
How might this impact upon a) individual exemplar
schemes and b) the overall programme of study?

